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Teaching and Learning

e 5 year programme of
teaching enhancement
and pedagogical research

e Develop communities of
Inquiry: students,
librarians, academics, L&T
professionals
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What is Inquiry-based Learning?

e Student led exploration, investigation and
research

e Inquiry Is an active, questioning and
critical approach to developing knowledge

e The stimulus for an inquiry could, be an
Intriguing fieldwork problem, a complex
‘real-life” case-study, or an interesting
research question

e Can be small scale involving a single
session within a traditional curriculum, or a
whole module/programme could be
designed to be inquiry-based
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Information literacy s

and inquiry

* Information access and processing skills
(such as using electronic resources to
search for information) are a pre-requisite
for students undertaking an IBL
curriculum

* Information literate students have the
means to conduct independent inquiry
and the development of information
literacy fundamental to successful inquiry

o Students build ‘higher order’ IL
capabilities in critical thinking, evaluation,
synthesis, communication and
knowledge-creation through inquiry

SCOMUL Seven Rillars Model for Infermatien Literacy
D) Sty of Collags, Hationsl ond Uinivessity Libroriss

Basic Library Skills and IT Skills
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@i | CILASS curriculum

development projects

Departmental projects

Large scale projects developed
through a phased programme of
engagement with all
Departments and Schools in the
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Smaller scale individual projects eseardimoliods L

taken forward by members of
staff and students from across
the University
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Theory of Change

evaluation methodology

* A collaborative and participatory process

 Develop a narrative for the project defining the
key outcomes of the project, the activities
required to achieve them and the resources
and enabling factors needed to support the
project

* Defines key project stakeholders

 Used to generate evaluation questions for the
project
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Evaluating curriculum

development projects

1. Create your project Theony of Change (ToC)

s

2. Defing wour plan for collecting evaluation data

:

3 Collect evaluation data from students and
other project stakeholders

-

4. Engage in reflection with a buddy

6

5. Synthesiss your evaluation and reflecive
datz into the Projact reporticase study
docurment

4

&_Hefing and approve the final CILASS cass
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Meta analysis research

* A purposive sample of 12 CILASS curriculum
development projects selected for their
particularly strong information literacy flavour

 Both Departmental and IBL grant projects

 All project documentation and evaluation data
Included In the data set (initial proposals,
Theories of Change, evaluation data,
progress reports, case studies)

e Qualitative analysis using Atlas-ti software

9/26/2011 © The University of Sheffield
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Student related drivers

for projects

o Students lack “basic” information literacy
skills

* Preference for Google over Library
resources

 |nability to critically evaluate sources
o Unfamiliar with library conventions
* |L development patchy

9/26/2011 © The University of Sheffield



Staff related drivers

for projects

 The importance of IL i1s not well communicated to
students

 There is no commonly agreed framework for the
development of IL across modules and
programmes

* |L does not feature in learning outcomes

e The curriculum focuses too much on developing
subject knowledge rather than in developing
transferable skills

o Lack of standard terminology for referring to
concept of IL

9/26/2011
© The | Iniversitv nf Sheffield



& i~ The value of specialist

IL support in CILASS

« Faclilitate links with Library and external partners
« Recommend IL resources e.g. online tutorials

« Advise on inquiry-based pedagogy for IL

e Advise on methods of assessing IL

 Facilitate dissemination of project outcomes

“*having entered the world of information literacy ||
realise] how much stuff is out there, both in terms of
material, online packages that are available but
also expertise. Going to the LILAC conference was

just incredible”

9/26/2011 © The University of Sheffield



The value of specialist IL™

support from the Library

« Librarians praised for information literacy
expertise, training and resources offered

 Librarians acted as consultants in the
Implementation of pre-project investigations and
design of project activities

 Librarians teaching information literacy using
Inquiry-based pedagogies

 Librarians offered project consultation sessions
with students

e Librarians contributed to course discussion board

9/26/2011 © The University of Sheffield
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“Specifically for CILASS, Lyn Parker has been
helping us to develop the quizzes, web based
searches etc. Clare Scott has been involved in one
of the CILASS things for the dissertations; she has
actually come and spoke to all of the 3" years
dissertation students last week. It was extremely
helpful — we’re now going to incorporate that
permanently in what we are doing. Absolutely
specifically in terms of inquiry-based in that she is
giving them more expertise than | can give them in
doing the inquiry literature searching.”

9/26/2011 © The University of Sheffield



Value to the Library of the

CILASS programme

e Helped to raise the profile of librarians with
academic staff

 Faclilitated the advancement of existing Library
Orojects

e Faculty Liaison Librarians have developed their
nquiry-based approaches to the teaching of
Information literacy through Library CILASS
project

 |dentified a need to share pedagogical practice
for using IBL effectively in one-shot sessions

9/26/2011 © The University of Sheffield
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IBL pedagogies to build IL

Peer support

Student guides for induction
week IBL activity

Student mentors for inquiry
activity in level 1 semester
1

Peer feedback on module
discussion board

Student led discussion
9§6g)m@! Iaea'nt:/§sity of Sheffield
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Reflection

o Students reflect on the IL focused inquiry task
regarding their search strategy, evaluation of the
sources used and differences in information found
In different sources

o Students complete a reflective learning diary for
the module incorporating reflections on their IL
development

e Students use 7 Pillars model as a framework for
reflective diary

9/26/2011 © The University of Sheffield
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IBL pedagogies to build IL

e Conduct small experiments and compare their
results with published material, requiring them
to search for similar experiments in the
literature

o Search for information for a particular brief,
construct a bibliography and discuss the
validity of the information they found in
seminars

9/26/2011 © The University of Sheffield
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IBL pedagogies to build IL

e Search for and review a journal article

e Conduct information needs interview, search for
Information .

* Develop research questions from a passage of
text and search for resources that would help
them answer their research question. Construct
a bibliography of relevant resources and discuss
online and In class

9/26/2011 © The University of Sheffield



Student feedback 21

Peer support
Mentor perspective

* “If you are teaching somebody else, you are
iImproving your own skills for your own benefit”
[English 2]
Mentee perspective

e “So rather than just giving us information, she was
helping us with the way we would do it later on in
the course” [HCS 3]

* |t helped to have a different perspective from
someone more experienced on many issues of
which we as a group enquired about. [Law 7]

9/26/2011 © The University of Sheffield
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Student feedback

Peer / Librarian / Academic facilitated discussion
boards

«Students liked the ‘rapid response’ nature of the
discussion boards

*Built confidence to see that others were having
similar problems

Librarian support received very positive feedback

9/26/2011 © The University of Sheffield
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Student feedback

Timing of IL interventions

e Important to relate IL development to timing
of assessed tasks

| think the second task was set much too late
In the semester. By this point many of us
already had experiences of using e-
resources from other modules
[English 1]

* Mixed response to intro week inquiry task:
some found it a good opportunity to meet
peers and build familiarity with resources,

“seythrers=<fovmtr it dauntina and overwhelmina
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Student feedback

Positive

e | found the actual task of finding and evaluating
corresponding journal articles interesting and
helpful to my knowledge and understanding of
psychology in a wider sense.

[Psychology 5]
| found the research tasks encouraged me to seek
out further texts than those supplied on the

reading list by providing me with new formats to
searching for texts

9/26/2011 © The University of Sheffield [E n g I IS h 1]
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Student feedback

Ambivalent, but acknowledge value of task

* They [the tasks] were tedious but they did provide
me with the skills needed for the assessments

[English 1]

e | didn’t see the point of it, as it did not appear to be
benefiting us. as well as this, the assigned task
was not stimulating. However, it did enable us to
try using WoK [Web of Knowledge], which will be
useful throughout the degree.

[Psychology 5]

9/26/2011 © The University of Sheffield
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Student feedback

Preference for more transmission style of
teaching

*Tasks quite useful, but a sheet/ instructions
on how to reference would have been more
useful [English 1]

*Inquiry-based learning, it can help, but I'd like
to say - don’t go too far, don’t move away from
actually teaching - it can complement, like, it
can help [HCS 3]

9/26/2011 © The University of Sheffield
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Did students develop

better IL?

Better standard of referencing, greater range of
sources referenced [English 1]

Students used more sources & showed greater
confidence going beyond the reading list [English 2]

Students displayed significant reflection on search
strategies, and demonstrated evaluative skills
[Psychology 5]

| learnt how to refine searches not only for my
course, but for everyday life.

9/26/2011 +© The University of Sheffield [J ourn al | SM 1 2]



What we’ve learnt about

using IBL pedagogies to
develop IL

It's a balance between giving them the framework,
the scaffolding as we call it, but being able to do that
within a context so that they recognise the value of
doing it, and that is still the difficulty | think. | don’t
think you can just dive into inquiry-based learning,
well you can... without framework and scaffolding
but Iit’s a lot easier If you've got that.

[Law 7]

9/26/2011 © The University of Sheffield



What we’ve learnt aboufg

using IBL pedagogies to
develop IL

 The inquiry task needs to be planned in detall,
and getting feedback on this planning from
colleagues, librarians or from other members
of a teaching team Is seen as beneficial [Law
7, English 1]

o staff need to be explicit about the links
between IBL activities to build IL and the rest
of the curriculum or students can fail to make
the connections themselves

9/26/2011 © The University of Sheffield



What we’ve learnt abouio’o

using IBL pedagogies to
develop IL

e |t s good practice to guide the students with
appropriate questioning and provision of support
materials to discover their own path through the
iInquiry.

We don’t use the discussion boards necessarily to
give answers, they do use it to encourage, well
think about what we did in week whatever, or think
about, or have another look at. It's this kind of
encouraging, you know, you can work this out, you
can do this. [Law 7]

9/26/2011 © The University of Sheffield
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Conclusions &

recommendations

 Models of information literacy are an
effective means of introducing both staff and
students to the broad scope of information
literacy.

 |tis beneficial to consider IL development
strategically across a whole programme : IL
audits found to be very useful, particularly
with librarian involvement

« Peer support and reflection are beneficial for
IL development & help students recognise
the value of IL

9/26/2011 © The University of Sheffield
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Conclusions &

recommendations

o Librarians should be seen as vital partners in
the educational development process in
terms of information literacy

* Involving librarians in Theory of Change
evaluation helped embed IL in the heart of
projects

o Librarians are well placed to offer advice on
embedding online support for information
literacy Iin the form of VLE and internet-
based tutorials.

9/26/2011 © The University of Sheffield
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